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1.  A new approach to sustained silent reading. (2009). Reading Today, 26(4), 33.

Silent sustained reading (SSR) has been a popular strategy used in the classroom for independent reading in unstructured or structured settings. The article highlights the modification of this strategy to become scaffolded silent reading (ScSR), where the teacher becomes a interactive part of the process by soliciting feedback from readers. ScSR begins with a teacher-led mini-lesson on one element of fluency or comprehension. A period of silent reading follows, with the teacher holding short private conferences with each student. This new strategy can be a compliment to the traditional guided oral reading program.

2.  Beyer, B. (2008). What research tells us about teaching thinking skills. Social 

            Studies, 99, 223-232.


            The article discusses how the application of a wide array of cognitive skills should be a necessary component of a teacher’s instructional strategy, which in turn could positively impact student academic achievement. Beyer (2008) recommends that students should be taught how to apply four essential cognitive skills (comparing, classifying, sequencing, and predicting) toward better reading comprehension in the formative years of their education. The author also cites several additional skills to enhance learning, such as decision-making, problem solving, discerning between fact and opinions, cause and effects, as well as drawing conclusions and inferences from text. The successful implementation of such a strategy depends on investigating the relevant research, proper planning methods, and effective modeling of the skills.       
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3.  Carbo, M. (2008). Best practices for achieving high, rapid reading gains. Education 

            Digest, 73, 57-60. 

Carbo (2008) cites declines in reading immersion and national test results among school age children, combined with a flattened rate of literacy improvement since the implementation of NCLB, as a problem that could be helped if certain strategy modifications could be made in how reading is taught. To support the author’s case, two school principals from impoverished school districts are cited as examples of administrators who have not allowed economic disadvantage deter steady and significant 

literacy achievement in their schools. These principals were able to oversee the implementation of a reading strategy that focused primarily on student self-efficacy, 

reducing student stress, and effective teacher modeling. A responsive and nurturing environment set by the classroom teacher was also essential for success.

4. Curwood, J. (2009). Education 2.0. Instructor, 118, 29-32.

The effective implementation of white board technology is the topic of this article. Curwood (2009) discusses how the technology operates, what it can do for the classroom teacher as far as lesson planning, and how it can enhance learning for students. Most significant in the author’s discussion is how the technology supports the strategy of differentiated instruction and it can meet the needs of low-ability students as well as higher-ability students. A whiteboard’s interactive capability and large viewing capability serve as its major advantage as a classroom tool.
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5.  Hudley, C., Graham, S., & Taylor, A. (2007). Reducing aggressive behavior and

increasing motivation in school: The evolution of an intervention to strengthen 

school adjustment. Educational Psychologist, 42, 251-260. 

            doi:10.1080/00461520701621095

The primary focus of the article is to address student behavior, particularly aggressive non-productive behaviors that inhibit academic achievement. Hudley, Graham, & Taylor (2007) define their mission to “… decreasing the motivation to aggress and increasing the motivation to achieve.” They believe that a systematic intervention program is needed to target and identify behaviors, which then leads to assessing the cause that trigger the behavior. The authors apply attribution theory to the latter process, which is based on three dimensions: locus (internal or external cause), stability (changeable or fixed cause), and controllability (ability to self-monitor). The authors conducted studies via their BrianPower Program to train at-risk youth to take an active part in their behavioral modification and found their methods to be successful. 

6.  Jones, J. (2006) Content subjects and reading: Are all teachers reading teachers?. Childhood Education, 83, 100-102.

 Jones (2006) noted in her years teaching across different grade levels an “educational/environmental shift” in the approach to furthering literacy skills in the classroom. While the elementary level placed a greater emphasis on fundamental reading skills as far as shaping the classroom environment, the middle school to high school level focuses more using acquired reading skills to master specialized content, under the 

Annotated Bibliography 5

assumption that students by that age already possess adequate skills. This thinking can be attributed, according to the author, of an attitudinal shift of content area teachers of the middle and high school level, who may view themselves differently from their elementary counterparts. In pursuing the NCLB goals, the methods of training “highly qualified teachers” for the middle and secondary levels may be neglecting the need to train pre-service in language arts instruction, which in turn, may be contributing to lower standardized reading test scores.

7. Kersting, N. (2008). Using video clips of mathematics classroom instruction as an   item prompts to measure teacher’s knowledge of teaching mathematics. Educational & Psychological Measurement, 68, 845-861.

The advent of NCLB has increased the need to examine and measure teacher content knowledge in math. Kersting (2008) considers the current methods of assessing teacher content knowledge to be incomplete. The author then designed a study that would incorporate video clips of examples of teaching math in a classroom setting. The test subjects would view the video clips and offer feedback regarding their attitudes and reaction toward what they observed. Kersting (2008) concluded after tabulating and analyzing the data that the test reflected a high degree of reliability and criterion-based validity. 

8.  Monaco, M. (2008). Opening our eyes to the power of technology.
Reading Today, 26(3), 19. 
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The article addresses the challenges of bringing 21st century technology into the classroom and the manner in which many teachers are reluctant to embrace it. Monaco (2009) suggests that traditional teaching models hold back learning potential by not recognizing new media forms more familiar to the present generation of students. The author cites several digital age media such as blogs and discussion boards as a means to successfully enhance literacy skills in the classroom. Monaco (2008) concludes that better pre-service teacher education and more professional development will decrease apprehension over embracing new technology use in the classroom.

9. Moore, J., & Whitfield, V. (2009). Building schoolwide capacity for preventing    reading failure. Reading Teacher, 62, 622-624.

Moore & Whitfield (2009) advocate in this article on behalf of the Response to Intervention (RTI) strategy to identify students with potential reading and learning difficulties. The authors offer an overview of RTI’s multi-tiered system that offers extra instruction time and built-in monitoring of student progress over a period of time. RTI is designed to avoid the “wait to fail” pattern of addressing learning difficulties and to use alternative and intensive instructional methods before considering special education services. It is also important that teachers involved in the RTI process collaborate in the planning, implementation, and monitoring steps.

10.  Myers, S., & Johnson, C. (2007). Management of children with autism spectrum

            disorders. Pediatrics, 120, 1162-1182. doi:10.1542/peds.2007-2362
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Although written from the perspective of a medical doctor, the article offers an overview of strategies to effectively work with children with autism spectrum disorder (ASD) that could very readily be adapted for classroom use. Myers & Johnson (2007) include a section on educational interventions that discusses the skill deficits that children with ASD possess and the types of programs that feature developmental and cognitive approaches to teach them. Scientifically based methods such as applied behavior analysis (ABA) and functional behavior analysis (FBA) are recommended as proven and effective interventions to modify behaviors, as well as the developmental individual relationship 

 (DIR) model and the relationship development intervention (RDI) for building social skills.

11.  Ngai, P. (2004). A reinforcing curriculum and program reform proposal for 21st century teacher education: Vital first steps for advancing K-12 multicultural education. Equity & Excellence in Education, 37, 321-331.   doi:10.1080/10665680490518858

Ngai (2004) proposes new curriculum reform across the K-12 spectrum that is more multicultural sensitive in the content areas of history, literature, art, and music. The idea is to broaden the focus beyond the mainstream perspectives among the aforementioned areas to include those perspectives of individuals and institutions that have been traditionally underrepresented. The author contends that K-12 curricula that traditionally excluded multiculturalism are artifacts of outdated teacher training methods. Nagai (2004) cites four prevailing models presently being taught as part of teacher 

Annotated Bibliography 8

training and favors two that promote full diversity immersion (multicultural and ethno-national). Such approaches can only enrich the educational experience, according to the author.   

12.  Pasnak, R., Kidd, J., Gadzichowski, M., Gallington, D., & Saracina, R. (2008). Can emphasising cognitive development improve academic achievement?. Educational Research, 50(3), 261-276.  doi:10.1080/00131880802309408

Pasnak, Kidd, Gadzichowski, Gallington, & Saracina (2008) created a research study to investigate cognitive issues among emerging learners who exhibit difficulties with abstract concepts across different content areas. They noted during the first few years of school that while some students develop their ability to understand abstractions intuitively via unstructured environmental interaction, others students exhibit developmental delays in certain key areas (oddity principle, insertions, and conservation) and therefore, can fall behind their peers academically. The authors question whether or not it would be worthwhile for teachers to spend more time teaching cognitive skills rather than just curriculum content. They tested students using a daily program that reinforced understanding of the previously mentioned key areas by using concrete hand-on materials.  The results of the study indicated significant improvement in the cognitive skills of the students who were surveyed.

13.  Popham, W. (2009). Assessing student affect. Educational Leadership, 66, 85-86.
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Popham (2009) investigates a relatively overlooked aspect of child development he calls student affect, which is a cumulative measure of their attitudes, interests, and values. The author asserts that student affect is as significant an indicator of future success than measuring cognitive achievement. Assessing student affect and analyzing that data can be used to guide instruction. An affect inventory is devised comprised of questions, which surveyed student attitudes about themselves, their abilities, peer interactions, as well as their opinions on the classroom curriculum and overall 

environment. The goal was to make group focused inferences about the class, not so much about individual students. 

14.  Ross, D., & Frey, N. (2009). Learners need purposeful and systematic instruction. Journal of Adolescent & Adult Literacy, 53, 75-78.

Ross & Frey (2009) address unresponsive classroom teaching methods, which limit purposeful classroom interaction between teacher and students, which therefore creates unintended consequences such as lower achievement and negative behavior issues. The authors suggest that a more effective strategy would begin via guided practice where the teacher first models the skill. Then, the teacher gradually transfers the responsibility to the learner, who takes the lead while the teacher stands by for immediate support. Working in cooperative groups is another method for students to share and 

interact as they synthesize lesson content in the classroom with the teacher, again, closely monitoring progress and offering help when needed. This illustrates a logical three-step flow that descends from the teacher, to the individual student, then to the entire group. 
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15.  Rotter, K. (2004). Simple techniques to improve teacher-made instructional materials for use by pupils with disabilities. Preventing School Failure, 48, 38-43.   

Rotter (2004) discusses the challenges faced by general education teachers faced with the additional responsibility of including students with special needs into their classrooms. Adaptations and accommodations are essential for the success of students with disabilities, but many general teachers, according to the author, feel that they are not 

sufficiently equipped to provide them. These teachers do have a resource in the form of special education teachers willing to share their own effective strategies to diversify classroom instruction. Rotter (2004) developed a study surveying the effectiveness of adapting teacher-made paper-based instructional materials for the general education teacher to use with their inclusion students. The author’s results indicated a positive response to the adaptation, despite their admission that further studies are needed in view of the push to align educational outcomes with NCLB. 

16.  Rowland, T. (2008). The purpose, design, and use of examples, in the teaching of elementary mathematics. Educational Studies in Mathematics, 69, 149-163.

doi:10.1007/s10649-008-9148-y
           Rowland (2008) examines how teachers utilize best practices in the instruction of elementary math concepts. The author focuses on the use of examples of math concepts during instruction and how their choices of examples are often reflective of the breadth of their own knowledge base of general math content, which, in some cases, can be limited. The author based his rationale on an evident disparity of subject matter assessment scores 
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in math among pre-service teachers in the United Kingdom and the direct correlation to the quality of instruction in schools. Rowland (2004) observed twelve elementary classroom teachers in four categories: variables, sequencing, representations, and learning objectives. They noted some deficiencies in the effective use of examples in math instruction and recommended that pre-service teacher instruction improve in this area.

17.  RTI: Questions reading professionals should ask. (2009). Reading Today, 27, 1-6.

The article discussed the International Reading Association’s (IRA) concern with the on-going process with how Response to Intervention (RTI) strategies are being implemented in school districts around the country. The IRA has established an internal task force that invites its members to participate in the review process for the purposes of compiling an official position paper about it recommendations for RTI implementation. They consider it critical that all literacy professionals be involved in the RTI process at the outset since it begins in the general education environment. The article then offers suggestions how literacy professionals can conduct effective dialogues about RTI and where the IRA stands on the issue.

18.  Salend, S. (2009). Using technology to create and administer accessible tests. Teaching Exceptional Children, 41, 40-51.

Universal Design for Learning (UDL) is a flexible multi-leveled strategy that works effectively in diverse classrooms that feature learners of all abilities. Technology plays a big part in the implementation of this strategy. Salend (2009) notes a disparity 
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between student engagement and student performance on quizzes and tests. The author’s idea was to adapt computer technology to the development and implantation of student assessments.  The author cites nine principles that should be considered when developing successful computer-based assessments, such as equitability, flexibility, simplicity and intuitiveness, perceptibility of information, error tolerance, physical effort level of learners, spatial needs, community of learners, and inclusiveness. 

19.  Ukrainetz, T., Ross, C., & Harm, H. (2009). An investigation of treatment scheduling for phonemic awareness with kindergartners who are at risk for reading difficulties. Language, Speech, & Hearing Services in Schools, 40, 86-100. doi:10.1044/0161-1461(2008/07-0077)

Ukrainetz, Ross, & Harm (2009) conducted a study of forty one kindergarten students to answer the question of whether or not varying the level of intensity of treatment delivery impacts the acquisition of phonemic awareness. Phonemic awareness was chosen because of its fundamental role in language acquisition. The study’s intensity criteria were split into two schedules: low intensity and high intensity delivery. The study results indicated that the at-risk students with moderate deficits benefited the most from 

more high intensity instruction delivery as compared to at-risk students with only mild deficits. The results of the low intensity treatment were comparable to prior achievement levels.
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20.  Walker-Dalhouse, D., Risko, V., Esworthy, C., Grasley, E., Kaisler, G., McIlvain, D., & Stephan, M. (2009). Crossing boundaries and initiating conversations about RTI: Understanding and applying differentiated classroom instruction. Reading Teacher, 63, 84-87.

Walker-Dalhouse, Risko, Esworthy, Grasley, Kaisler, McIlvain, & Stephan (2009) offer an overview of their successful efforts to implement the Response to Intervention (RTI) strategy in classrooms in several states that represent different socio-economic backgrounds. The authors’ primary view is that RTI is an effective tool to reduce minority over-representation in special education programs. They consider some of the methods used to assess reading ability to be inadequate and in need of reform. The authors favor multiple assessments that branch out into other areas of reading beyond just phonemic awareness, such as oral and silent reading, vocabulary, and comprehension. As far as instruction, they are pleased with the flexibility offered by RTI as far as offering differentiated instruction to students and compelling teachers to further their professional development and ability to collaborate with their colleagues.
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