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As I write this report, I am employing a range of cognitive skills that function as components of human intelligence (as opposed to artificial intelligence, which is another topic entirely and beyond the scope of this assignment). I am using my problem solving skill to strategize and organize my approach. I am using my reasoning skill to weigh the relevance of the wealth of material at my disposal. I am using my linguistic skill to translate my thoughts and ideas to text form. When I submit this paper, Dr. Katsafanas will assuredly use some type of assessment to measure how effective I was at applying those cognitive skills toward completing the task of defining my personal philosophy of intelligence. This is illustrative of the traditional teacher-student construct that represents the foundation of education. Teachers assign tasks, students complete tasks, and teachers assess tasks. Such a process existed since the advent of formal education began hundreds of years ago. (1)  Since the 19th century, cognitive theories in the education of children emerged that coincided with studies into the nature of human intelligence. In my own course of study into the art of pedagogy, my personal philosophy of intelligence has been shaped by four key figures that shaped modern education theory: Alfred Binet--developed the first standardized test to measure intelligence (2) Jean Piaget—developed the four stages of intellectual development (3) Lev Vygotsky—developed the “zone of proximal development” (4) and Howard Gardner—developed theory of “multiple intelligences.” (5) All have completed their body of work within the last 125 years and in some instances, have influenced each other’s work in the field. If I could summarize what this group collectively represents in defining intelligence, it would be that they all recognized the neurological development of children as the basis for their theories. To 
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analyze the formation of dissimilar cognitive abilities in children from birth through adolescence was a major break from Sir Francis Galton’s unilinear theory. 
I’ve also been influenced by the cognitive theories of Robert J. Sternberg of Tufts University, who breaks intelligence down into three parts: analytical skill, creative skill, and contextual skill. (6)  

My philosophy believes that intelligence is a collection of dissimilar skills employed to complete a range of lower to higher order tasks as a means to adapt to (or, in some cases, survive within) any given environment. Neurological and physiological development impacts intelligence, as well. When primordial man transitioned from plant eater to meat eater, the added protein intake permitted their brains as well as their bodies to grow in size. This permitted higher order brain functionality and the ability to complete more (relatively) complex tasks (development of tools out of animal bones, for example). (7) Even today, reports show that a malnourished body impairs the brain’s ability to operate at optimum levels, which impacts upon intelligence. (8)

In my opinion, intelligence can be best assessed, in an ideal sense, using as many instruments as possible. Since intelligence is comprised of many different cognitive skills (multiple intelligences) and their application toward the completion of real life tasks, assessments in toto should attempt to measure as many of those skills as possible. It is important to know that every individual is unique, that there is no universal constant to intelligence and how it should be measured. Hence, there is no universal definition that’s accepted as an absolute. There is a measure of mystery in considering the mental 
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phenomenon of intelligence that stems from tradition western philosophy, partially rooted in the mind-body duality theory of 17th century French philosopher René Descartes, 

which stated that the immaterial or abstract “mind” is separate but functioning simultaneously with the material physical body of the human being. (9) Standardized IQ tests should not be considered to be absolute measures of intelligence. They should only be considered as baseline indicators or predictors of an individual’s potential or level of future achievement. For decades, standardized IQ test results have been used, with varying degrees of success, to evaluate and classify students in order to place them on certain grade levels or in specific remedial or exceptional ability programs. Schools have always needed an efficient means to build the initial academic records of their students. Standardized IQ tests satisfactorily served that purpose. Students that transfer from other schools can bring prior teacher evaluations or report cards to supplement the initial academic record.  It was historically noted that standardized IQ test results could be used to marginalize students based on inherent socio-economic or racial/ethnic biases contained in the tests themselves. (10)
            I would contend within my philosophy of intelligence that standardized IQ tests can serve a positive purpose when properly administered and when the resulting data is used fairly and judiciously. Effective teachers should use the test data as a baseline to guide their instructional planning. As the instruction is implemented, formative and summative assessment data are eventually gathered and added to the student’s academic record. When more data is gathered over an extended period of time, a more comprehensive picture of the student can be ascertained. Eventually, student performance 
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can be more accurately analyzed and predicted based on the gathered assessment data over the course of a student’s entire academic career.
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