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A section of the Individuals with Disabilities Education Act (IDEA) of 1997 placed an emphasis on positive behavioral interventions and supports (PBIS) which was advocated by the creation of the National Technical Assistant Center on PBIS in 1998

(Sugai, 2007).  Through the center and other behavior support (PBS) it has developed into a tiered approach designated to provide effective research-based instruction with a positive attitude.  The actual triangular design symbol is a fifty-year old model that was designed for preventing chronic illnesses but has been applied to PBS because of the easy placement of goal continuum (Sugai, 2007).  The distributed goals provide intense support and instruction involving various degrees of support and types of strategies that help to provide a proactive learning environment (Horner, Freeman, Nelson, & Sugai, 2009).


With many federal and state regulations being enforced, many schools have reached for such approaches to help the schools and districts offer ways to lower the existing office discipline referrals (ODR) prompting a large scale blueprint to engage school-wide PBS (Horner, et al., 2009).  Clear and well-established expectations are essential to make the positive behavior support approach a success (Marchant, Anderson, Caldarella, Fisher, Young, and Young, 2009).  Four components need to be integrated such as having plans that coordinate a Leadership Team; developing and maintaining a committee for funding, visibility, and political support; engaging in active training, coaching, and on-going evaluating of the process, and assembling a group of educators vitalizing demonstrations of the collected data on a regular basis so as to exhibit school-wide progress (Horner, et al., 2009).  The approach is also dependent upon what screening system is used, identifying within tier-level instruction, and then providing successful school-wide positive behavior support (SWPBS) services (Marchant, et al., 2009).


The PBS implementation would develop in phases that would start off with the faculty, other staff, and administrators that would focus on setting an action plan and timeline.  With early implementation, student social and functional behaviors could be treated at an earlier age before an increase in severity.    The article, Using Information in State or District Level Implementation of School-wide PBS, from the PBIS website (http://www.pbis.org) provides many forms for a district or school to utilize when undertaking the systems approach.  The forms also provide benchmarks from which a district can score itself to monitor the district’s progress.  Other resources and training instruments are available at this website.  


School-wide intervention strategies would include posting rules and expectations in all classrooms and locations with the school, teach social skills that promote how to follow teacher directions; and enforcing a supportive action plan for following directions which will have designated consequences (Marchant, et al. 2009).  Boardmaker is a software program that allows families and school personnel to create printed symbols as visual strategies for younger students to communicate rules and outcomes (Marshall & Mirenda, 2002).  This can lead to school-wide and district-wide continuity of the rules and consequences which all would be held accountable. My district has taken the task this year of implementing Olweus, an anti bullying program that has encompassed PBS district-wide and will strengthen our response to intervention education plan.  We just completed our final evaluation for the year and will use the data to analyze what social skills are the main goals to achieve for next year. Since a school district strengthens itself from collaborative support of students, parents, school personnel, and community, parent-professional cooperation will embrace similar goals to follow through with successful productive interventions.  This collaborative behavior support is referred to as reciprocal information sharing of problem solving and decision making that builds relationships between family and professionals and could lead to better communication between school, home, and the community.  It is the foundation to a positive learning habitat (Marshall& Mirenda, 2002).  This is a productive means of getting everyone involved to creating a student’s learning at the child’s needs.  This would be parallel to response to intervention monitoring.  If these are coordinated together, schools will have a strong integrating conducive environment.
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