Hello Classmates!

My name is Mark and I am a building sub at the Child and Career Development Center for the Chester County (PA) Intermediate Unit. This school provides instructional and therapeutic services for special needs students that typically cannot be provided by school districts. One day I could be working with first or second graders with multiple disabilities, the next day with emotional support students of high school age. I enjoy the challenge of embracing a new assignment everyday.

Ironically, I used to design on-line courses and provide tech support for them some years ago when such programs were relatively new.

 In 2006, I earned a PA state cert (K-6) from West Chester University. Prior to that, I was a university instructor for about ten years, teaching courses in TV, film, radio, educational technology, and recording studio production. At the behest of my wife, I was at the same time taking courses in El. Ed. I was not tenure tracked and you do not get very far without a terminal degree these days. People ask me why I didn’t simply go into secondary education since I’d already worked with college kids. The answer is simple: little kids are a lot more fun to work with.

Since last year I’ve worked exclusively with special needs kids. This is the most rewarding work I’ve done yet in education. There’s a part of me on a journey of self-discovery to understand myself better here as well. I grew up in the 1960s/70s, which was a relative dark age as far as readily identifying and diagnosing learning or personality issues. I grew up in a rural town in a smaller PA school district where things weren’t too advanced. I knew then that I was somehow out of kilter with the rest of the world but no one knew how to explain why I looked at it differently. That disconnect I experienced is immediately recalled when I now work with certain students on the spectrum, for example.

For a better idea of whom I am and what I do, feel free to visit my website:

http://www.rightbrainpro.com
It’s not splashy, but it’s a pretty comprehensive portfolio of my work in education and the creative arts. Feel free to borrow any lesson plan ideas from the Elementary Education link.

Personal life? I’ve been married for 16 years to my wife Jennifer, who is a kindergarten teacher and a certified Reading Specialist, currently teaching at The Montgomery School in Chester Springs, PA. We are the parents of two lovely children, Olivia (11) and David (3 ½). 

I look forward to working with Dr. Fair and the rest of you. Look for discussion board topics from me soon. I’ve already been mulling over some idea and topics I am dying to share. I also look forward to participating in your topic discussions as well.

Be well, Mark

My wife and I in the past have had to contend with difficult parents when it came to how best to address the often delicate topic of their child's learning and/or emotional disorder(s). We would like to think that every parent has their child's best interests at heart, that they would naturally want any available resource to be implemented without haste so their child can experience a meaningful educational experience.

We've found that's not always the case. In fact, we've known parents who worked against us and our respective schools, despite our best efforts to gain their trust and reassure them that our priority was always the child's well-being. We've dealt with parents of every SES. Between us, we've worked the whole scale ...  from low income families from rough urban neighborhoods to upper middle class suburbanites living in carefully manicured residential communities. This is the profile of where we live, in Chester County, a suburb of Philadelphia.
We've learned a very startling fact ... parental resistance to teachers transcends SES. Actually, we've found more similarities in their reactions than differences.
In every case, we've tried to be good listeners and have tried to exhibit the necessary level of patience and compassion. We've always tried to steer the focus back to the child during instances when the parents seemed to try and make the issue about themselves.
Other observations:
To create classroom accommodations for a student diagnosed with a learning or emotional disorder would automatically stigmatize the child in the eyes of their peers, making them appear "different." We believe the parents are projecting their own anxiety.
The parent's implicit acceptance of their less-than-perfect "highly prized" child. If their child is less than perfect, then is the parent less than perfect, too? (the "egocentric" response)
The school or teacher is at fault for not accommodating the issue without the need for additional testing (read: more $$$ spent), pediatric consultations, etc. (the "too many cooks" response)
The child is a "perfect angel" at home and only "acts out" at school. Sometimes other classmates are blamed by the parent for provoking the child in question into behaviors that create this wrong perception. (The "blame game")
If they ignore the problem it will go away; let's see what happens after a few months ("See no evil" response).
I actually knew of an administrator--firmly in the pocket of her private school tuition paying parents-- who would routinely put off teacher recommendations to have a child tested in order to appease the parents. Her theory was that most learning or emotional issues work themselves out on their own with time. Meanwhile, the child struggled or created an untenable learning atmosphere for their teacher and fellow students.
Then, there can be parents who over-compensate after they have at last acknowledged and accepted their child's issues. Consumed with the belief that their child faces a life of abject hopelessness, they indulge the child and permit them to adopt poor and unhealthy habits. I knew of a nine year old child in an autism support room who was permitted to have a diet consisting primarily of junk food. His daily packed lunches consisted of cans of soda, bags of chips, popcorn, and cold pizza. He was clearly overweight as well (no surprise there) and a likely candidate for diabetes. Yet, his parents thought this was OK because his life wasn't "normal" to begin with. 
Please share some of your own tales and how you dealt with them!
Best Regards, Mark A. Hauck        
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