Reading chapters 9 and 10 flooded my mind with many familiar situations it’s almost as if the authors were observing the program I work in! Socio-emotional skills is one of the five domains my program tracks for each client’s Measurable Annual Goals section of their IEP. I am in the process at the moment of completing the Present Levels section of a client’s IEP and I have been reviewing his socio-emotional progress (or lack thereof).  The primary instrument we use to assess performance is the School Function Assessment (SFA) by Pearson Education Inc. Two of the three areas to be assessed include measuring a client’s level of participation in the classroom environment, everything from recess to bathroom activities. The latter is very important in my program in that even though my clients are of adolescent age, many of them still have toileting issues that must be addressed. The levels of performance in many of the same areas are also surveyed. This test data is combined with daily behavioral data recorded for each client. A client can have up to five different behaviors tracked throughout the day that are included in the socio-emotional domain. Since my clients have very limited verbal abilities (single word verbalizations or approximations is typically the maximum) we rely quite a bit on non-verbal cues. The Axis I diagnosis for all of my clients is ASD, so we factor in the behavioral commonalities of children with ASD when determining strategies in how to best manage certain behaviors. The IEP I am working on how will have a Positive Behavior Support Plan regarding one tracked behavior that far outnumbers all others. I will complete a Functional Behavioral Assessment form. I have personally found analyzing behaviors for non-verbal students so much more challenging for the obvious reason of missing an entirely important component of a client’s physical being—the true verbal articulation of their feelings and thoughts. It seems so much of what we hypothesize regarding behavior and how to manage it relies on huge leaps of faith. It does seem like a gamble at times. You don’t know until you try it! Missing the verbal component of a client’s physical and mental being unfortunately eliminates many useful strategies discussed in Chapter 9, especially video modeling. It was much easier when I was teaching clients with emotional disturbances. They rarely possessed a shortage of words (often unrepeatable!) so your data gathering was far more comprehensive. One really has to be a very sharp observer with non-verbal clients.

Initially, I struggled with functional academics as discussed in Chapter 10. My program this year is considered Life Skills, which is entirely new to me. My other certification is in Elementary Education, plus my other past special education teaching assignments followed PA standards based curricula. I’m learning that Life Skills isn’t standards based, so the process of devising new Measurable Annual Goals has been difficult to me. I’m used to having these anchors.    

