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MODULE 1: RTI (PART 1): AN OVERVIEW
1. What are the two options for identifying students with learning disabilities? Briefly summarize each.

IQ Discrepancy Model—A student showing evidence of reading difficulty is tested for intellectual ability (typically the WISC-IV IQ test) and tested for achievement level (typically the Woodcock-Johnson Achievement Test). The respective scores are compared. A discrepancy of no less than 2 standard deviations on the bell shaped IQ curve (with 100 as the mean) between achievement and IQ indicates the likelihood of a specific learning disability (SLD).

Response to Intervention (RTI)—A three tiered system combining screenings, progress monitoring, and intensive instruction to more effectively and accurately identify potential learning disabilities in at-risk readers from K-3. It was developed as part of IDEA 2004 legislation to address the over-identification of at-risk learners as qualifying for special education services when in fact no true disability exists.
2. List at least four benefits of using and RTI approach with struggling students.

a. RTI allows for earlier identification of potential learning disabilities compared to the IQ Discrepancy Model, which isn’t truly effective until 3rd grade. 

b. RTI decisions are driven by precise data gathering.
c. RTI instruction eliminates the need to blame poor instruction as the reason for poor performance. 
d. RTI can prevent the over-representation of students from certain socio-economic levels who historically have been placed in special education based on contributing factors totally unrelated to their true intellectual ability.
3. Compton is a first grade student at Rosa Parks Elementary School. His teacher, having administered a universal screening measure, has identified him as a struggling reader. Name and explain the first step in the RTI approach that she should consider when trying to help Compton. Keep in mind that Rosa Parks uses the standard protocol approach.
Based on the information, Rosa Parks Elementary used the IQ Discrepancy Model to compare Compton’s performance on an IQ test and an achievement test. Since the IQDM utilizes individual testing, he should participate in a school-wide screening process, which is part of the RTI Tier 1 procedure. His teacher should then offer Compton 
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effective, research validated instruction in the general education classroom on a weekly basis to complete Tier 1 instruction. The results of progress monitoring at this level will determine whether or not Compton requires Tier 2 instruction.
4. Assume that your recommendation for question 3 was implemented and unfortunately, Compton’s progress continues to be insufficient. Name and explain the next step in the RTI approach.
Compton would then go to Tier 2, where he would receive more intense instruction on a more frequent basis. Instruction would be delivered by his teacher, a paraprofessional, or a reading specialist. Progress monitoring would continue at this level. Continued unresponsiveness would determine whether or not Compton would go to Tier 3, which would include even more intense instruction and likely evaluation from a school psychiatrist to determine if a disability exists. 
MODULE 2: RTI (PART 2) ASSESSMENT

1. What are the four components of RTI?
a. Universal screening (DIBELS, AIMSWeb, Dolch Words, previous scores etc.)
b. Tier 1—Primary class or school-wide interventions
c. Tier 2—Secondary small group interventions
d. Tier 3—Tertiary individualized interventions
2. The two types of assessment used in RTI are universal screening and progress monitoring. Describe the purpose of each of these two types of assessment.
a. Universal screening is designed to measure performance levels on a school-wide basis, using tools such as those listed in Answer 1a of this section. Planning of Universal screening involves judging the frequency of administration (what time of year?), selection of tool, and the criteria by which students will be judged to need RTI. Universal screening must be culturally valid as well.

b. Progress monitoring is a data gathering procedure to track performance over a period of time. This data informs decisions regarding instruction and supplies basic 
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c. information to be charted in graphs, which determines student performance levels. The results then determine if and what further RTI is needed.

3. You are concerned about how you will complete the universal screening measure with all of your students and about how you will incorporate progress monitoring into your weekly lesson plan. To prepare for this task, complete the table below.
How often will the universal screening be administered (frequency)? When?

Three times per year--Fall, Winter, Spring
What universal screening measure is my school using? 

Dolch sight word list
What is the selection criterion?

Bottom 25% of each 1st grade class 
When during the day will I schedule the screening?

The last ten minutes of regularly scheduled assigned reading.
How much time will I set aside each day for the screening?

Ten minutes.

What progress monitoring measure(s) is my school using?

AIMSWeb, DIBELS, CBM-R, Vanderbilt University WIF
 How often will I administer progress monitoring probes?

Weekly for six to ten weeks
 On which students will I collect progress monitoring data?

DeJuan, Megan, Ryan, LaToya, Jack
When will I schedule the administration of probes (days/ time)?

Tuesday mornings.
What is the criterion set by the school to warrant Tier 2 placement?
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A slope less than 1.0. (or a slope less than 1.8 on the Vanderbilt)

The average of the last three scores is less than the specified benchmark. (or 25 on the Vanderbilt)
Who will graph the data?

Any teacher or specialist on the RTI team.

4. In September, you administer the beginning-of-year universal screening using a Dolch sight word list. Below is a list of the students' scores. (Remember that Rosa Parks identifies the students scoring in the bottom 25 percent as struggling readers.)

a. What steps would you take to determine which students are in the bottom 25 percent of the class?
Tell the student to read each word as quickly as possible

Tell them to skip words they can’t pronounce.

Keep reading until told when to stop.
The last word read is circled.

Score 1 for each correct word, 0 for each word pronounced incorrectly. The duration of the probe is one minute. Total score based on correctly pronounced words. Finally the following question is asked: Did this student demonstrate adequate reading performance on the screening? (y/n)
b. List the names of the struggling students and describe what will happen to them during Tier 1 instruction.
DeJuan, Megan, Ryan LaToya, and Jack. They will receive instruction once per week and be subject to weekly progress monitoring probes. The results of the probes will be graphed and that data will determine whether or not they should progress to Tier 2.
c. Imagine that the criterion for identifying struggling readers is a score below 15. How would this new criterion affect the number of students being identified as struggling readers?
You now have 9 of 18 students not meeting the criterion (50% of the class). Possibly adjust the criterion. More data is needed to make an accurate assessment. Compare present performance scores to previous performance scores. Administer an alternative assessment. Compare all data.
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5. Below are the graphs for three students. View each graph and make a tier decision for each student. The benchmark and slope criteria are those used for the WIF (i.e., slope ≥ 1.8; fall benchmark = 15; winter benchmark = 25; spring benchmark = 30).
Student 1: 1.86 slope.  Adequate Progress; no Tier 2
Student 2: 1.22 slope. Last three scores average below benchmark. Hasn’t made adequate progress per Vanderbilt criterion, go to Tier 3

Student 3: 0.96 slope. Zero progress, repeat Tier 3, test for disability

MODULE 3: RTI (Part 3) Reading Instruction

1. How is a comprehensive core reading program related to high quality instruction? Why is it important to implement high-quality instruction? 
Lessons in a comprehensive core reading program are organized via a scope and sequence of specific skills. This eliminates any possibility of including material not germane to the skill being taught. The program ensures consistency across grade levels, school, and districts. All strategies are based on scientifically based research to ensure validity and sensitivity to diverse student needs. Lesson content is always standards based and include benchmarks target goals. All of the preceding criteria guarantee high quality instruction.

2. List the five critical components of effective reading instruction and briefly describe how each contributes to reading success.  
a. Phonemic awareness is hearing and identifying the smallest units of sound called phonemes. Phonemes are the building blocks to forming words.

b. Phonics and Word Study teaches students the relationship between letters of the alphabet and the sounds associated with them. This helps emerging readers to decode words and identify such things as prefixes, suffixes, root words etc.

c. Fluency is the ability to read with accuracy intonation, and speed. Increased fluency helps emerging readers to decode words more quickly and promotes a rhythmic flow during recitation.

d. Vocabulary refers to the overall knowledge and understanding the meanings of words through various contexts including speaking, listening, and writing.
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e. Reading Comprehension refers to the understanding of words in written text which they then can translate verbally. Comprehension of words in text is perhaps the most critical of all reading skills.
3. The Consumer's Guide to Evaluating a Core Reading Program is a tool available to evaluate core reading programs. Teachers can utilize this tool to help determine the strengths and weaknesses of their school's core reading program. Select a core reading program and use the Consumer's Guide to Evaluating a Core Reading Program to evaluate it.
____________________________________________________________________________

Dr M: It’s difficult to evaluate a core reading program by only reading page descriptions on a website. Without evaluating it in a bona fide classroom setting, my evaluation is incomplete at best. At the RTF facility where I teach presently, there is no core curriculum. A curriculum is strictly a reflection of a student’s individual IEP goals. Hence my confidence in the information I’m supplying for this particular question is quite low.   
____________________________________________________________________________
CLASSIFICATION OF PROGRAM 
Program Name: Success for All: Elementary Level includes Reading Roots, Reading Wings, Writing Wings
Scale: 1—Does not meet criterion 2—Partially meets/exceeds criterion 3—Consistently exceeds criterion
1. The program meets the following criteria for a

comprehensive/core program and will be

evaluated using the Consumer’s Guide. Yes
Includes comprehensive materials

for grades K-3.  3
Provides instruction in each of the

critical elements. 3
phonemic awareness 3
phonics 3
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fluency 3
vocabulary 3
comprehension 3
2. The program does not meet the following

criteria for a comprehensive/core program and

will be evaluated using the Consumer’s Guide
(select all that apply). N/A
Includes comprehensive materials

for grades K-3.
Provides instruction in each of the

critical elements.
phonemic awareness

phonics
fluency
vocabulary
comprehension
3. The program meets criteria for a supplemental

or intervention program and will be reviewed

for that purpose YES

Provides targeted instruction on

specific skill (select all that apply).
phonemic awareness 3
phonics 3
fluency 3
vocabulary 3
comprehension 3
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Specify for which Grade/Age program is appropriate for:  Pre-K-6.
Choose one link below to access the appropriate Consumer's Guide grade-level tool for the reading curriculum you wish to evaluate. Grade 1

Select one of the five reading components that you would like to evaluate. To expedite this process, you may wish to consider only the high-priority items. Phonemic Awareness Instruction:

1. Allocates appropriate amount of daily time to blending, segmenting, and manipulating tasks until proficient. (w)
2. Incorporates letters into phonemic awareness activities. (w)
 
Did you find that your core reading program was strong or weak in the selected reading component? Based on the description on the SFA website this core reading program seems to be very strong with Phonemic Awareness instruction, as it includes a program feature called “FastTrack Phonics,” which covers what they consider to be six reading skills, which depart from the standard five taught in this module.
4. Mrs. Harrison is practicing fluency instruction with her first graders during whole-class instruction every day. Her students' reading ability levels range from kindergarten level to third-grade level. Choose a flexible grouping practice that Mrs. Harrison can implement to more adequately teach fluency to all of her students. Describe how Mrs. Harrison will implement this grouping practice for fluency instruction.
Mrs. H should pair up the highest level readers (3rd graders) with the lowest readers (K). The 1st and 2nd grade readers can be paired up based on ability as well (the top 2nd graders paired with lowest 1st graders) Theoretically, the higher level readers will model good fluency for the lower level readers. Hopefully the higher level readers won’t express any frustration with the pace of their lower level peers. 
5. Develop a 90-minute schedule of reading instruction that includes learning centers, small-group instruction, whole-group instruction, paired instruction, independent practice, and progress monitoring.
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	9:30-9:15
	Whole group lesson
	
	

	9:15-9:45
	Instruction group A
	Independent Practice group B
	Learning Centers group C

	9:45-10:15
	Instruction group C
	Independent Practice group A
	Learning Centers group B

	10:15-10:45
	Instruction group B
	Independent practice group C
	Learning Centers group A

	10:45-11:00
	Progress monitoring group A Monday
	Group B
Paired reading
	Group C
Paired Reading

	10:45-11:00
	Group A
paired reading
	Progress Monitoring
group B  Wednesday
	Group C
paired reading

	10:45-11:00
	Group A
paired reading
	Group B
Paired reading
	Progress Monitoring group C Friday

	
	
	
	


Each week, change the order of the groups.

6. Discuss at least three different ways that Tier 2 reading instruction differs from Tier 1 reading instruction.
Tier 2 instructs on a more intensive level to achieve skill mastery and therefore, will require more time for instruction (up to 45 minutes, compared to 20 minutes for Tier 1. Tier 2 lasts from 10-12 weeks, as Tier 1 runs 6-10 weeks. Tier 2 works with smaller groups of 3-5 students. Tier 1 can work with larger group sizes.
MODULE 4: RTI (PART 4) PUTTING IT ALL TOGETHER

1. Imagine that you are a third-grade teacher who has been preparing implement the RTI approach. You have one week to get ready for class before school begins. List and describe at least five things that you would do to prepare for the students' arrival and to implement RTI during the upcoming year.
a. Select an appropriate core reading program to meet all the potential needs for the incoming group of students. Consider SES, racial/ethnic factors, ELL, etc.
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b. Collect student information from past grades and study each of their academic and behavioral profiles. This will be extremely helpful in determining classroom instructional and behavioral strategies.
c. Arrange classroom seating based on student profiles. Attention deficits, hearing, sight, and behavioral issues will determine this. Are windows a distraction for some? How about the light in the classroom? Adequate? Inadequate? Noise levels from other rooms? 
d. Choose a level appropriate behavioral management system. Will a token rewards system be used? How will consequences be meted out? How will behavior be tracked?
e. Efficient and easily accessed classroom materials storage is essential to the flow of the classroom. Materials directly accessed by students should be easily reached. Be sure students with any disabilities have easy access, if applicable.
2. Given a 90-minute reading period, create your own daily reading schedule (do not duplicate the schedule used by Mr. Brewster).
In answering this question I will present a justification to duplicate my schedule from the last module for very logical reasons. I very much consider the proper sequence of daily language instruction and believe that the day should begin with some type of whole group instruction as a groundbreaker and a necessary launching point. My training in Guided Reading by Fountas and Pinnell convinces me that an opening skills mini-lesson is essential, especially if the activity centers contain a follow-up worksheet that reinforces the skill learned in the mini-lesson. My sequence of instructing each of three reading groups moves in a logical order through activity centers and paired reading (which is also part of the F & P Guided Reading program as I learned it years ago). Concluding with progress monitoring makes sense because the students are suitably warmed up and “in the zone,” so to speak. The only complaint about leaving progress monitoring to the end is that some students might be too fatigued after 75 minutes to perform well. Yet, the activity centers are self-directed and low impact, it’s very likely that energy reserves of the students will be enough for good progress monitoring performance.

3. Discuss at least one benefit of the general education teacher's communicating with each of the following groups of people in regard to the RTI approach: 

a. Other professionals
Professional collaboration is essential to one’s personal growth and development. Comparing notes and procedures with others is an excellent source of feedback on what works and what doesn’t work effectively. Especially when working with a team in your school one teacher can observe something that another one has missed. Multiple senses working as a team offers the best scenario.
b. Students
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Communicating with students is one of the most important functions of teaching. You have to know your students well and figure out their strengths and weaknesses. Talking to them one on one as well as within a group offers opportunities to gather necessary feedback about lessons, personal goals, likes, dislikes, attitudes, etc. This would fall under the category of formative assessment.
c. Parents
This is the last most important feedback resource. Keeping parents involved forms a stronger academic community. Involved parents can translate into better students. Apathetic parents often raise apathetic students. The correlations are strong in that area based on research. Keeping an open dialogue can give a teacher insight into how the student does at home as well.

4. Lesson Plan for Reading Instruction
Teachers Name: Mr. Hauck             Grade: K
 Group Description:  K level, 12 students, whole group instruction
 Lesson Plan Components: Short a sound with CVC words   

Core Reading Component 

Time Allotted            Brief Activity Description: 
Phonemic Awareness


5 min

Practice pronouncing the short a sound

Phonics and Word Study

5 min

Introduce CVC words with short a sound

Vocabulary



 (continue to introduce CVC words with short a sound)

Fluency




5 min 

Students echo read CVC word with the teacher 

Comprehension



5 min

Review & check student comprehension             
5. Sierra and Ben are second graders at Rosa Parks Elementary. Their Tier 2 provider, Ms. Washington, uses the PRF to monitor their progress. 
a. Make a tier decision (i.e., initiate or discontinue) for each student.

b. Justify your decision using the data in the graphs.
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Sierra—discontinue Tier 2 instruction, as her last three scores average equals her benchmark of 35, plus her slope is 2.56.

Ben—Although his slope is 1.67, he did not meet his Tier 2 benchmark. Repeat Tier 2 and lower benchmark.

MODULE 5: RTI (PART 5) A CLOSER LOOK AT TIER 5

1. Compare and contrast the RTI model and the traditional method of identifying and serving struggling students.
By “traditional method,” I’ll assume that they mean the IQDM as discussed in Module 1. Both the IQDM and RTI gather data to inform instruction and remedial strategies for students. Both methods can lead to a student being diagnosed with a learning disability. However, the differences are more extensive. Traditional methods often separate the general education classroom from the special education classroom. RTI is a multi-tiered approach to remediation and diagnosing learning deficiencies. IQDM calculates the disparity between cognitive ability and performance scores on standardized tests. A disparity of 2 standard deviations on the IQ curve indicates a likely specific learning disability. Yet, such a measure does not take into account many variables that could influence the scores. It also cannot be fully implemented until a student is in 3rd grade. RTI can be implemented as early as 1st grade and is conducted in smaller groups. Traditional classrooms are often overcrowded. A student’s progress is ensured via high quality instruction and regular performance measures. The frequent data gathering presents a comprehensive picture of the student’s progress, which may actually help that student avoid being labeled with a disability. In the past too many students were labeled as disabled via incomplete data gathering. Too many minority students were over-represented in special education classes. RTI corrects this practice.
2. What are the two ways in which Tier 3 instruction differs from that provided in Tiers 1 and 2?
Tier 3 differs in its intensity of instruction and the increased focus on specific skill. It is on Tier 3 where serious consideration is given to having the student tested by a psychologist.

3. What key instructional principles do research-validated reading interventions often include?
a. Differentiated instruction—recognizing different learning styles in students no “one size fits all” approach.
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b. Grouping—large group, small group (3-5). Paired, or individual, all types can significantly impact the effectiveness of instruction
4. Imagine you are a second-grade teacher. A student in your class, Fatima, is struggling with reading. Fatima is from Egypt. What should you consider before referring Fatima for special education services?
It might be possible to have her tested in her native language to check her fluency and comprehension. Perhaps some scoring data would be available from her native country. That might be wishful thinking. I would immediately refer her for ESL instruction under the Section 504 provision.
5. If Fatima is referred for special education services, describe at least two things you would do to ensure that her parents are informed of their rights as parents.
Have a translator available if due process is requested during the initial evaluation period. Have all legal materials regarding FAPE translated into the native language of the parents that is of course if they are not English proficient. 

During the IEP process they are given a Procedural Safeguards packet that informs them of their legal rights regarding special education services.
6. Imagine Fatima has been receiving special education services and now it is time for an IEP annual review meeting. Her progress monitoring data indicate that, although at the beginning of the year Fatima was not making adequate progress in reading, in the last three months her scores have increased. If you were a member of the IEP team, what would you recommend? Justify your recommendations. 
More data is needed for me, as part of an IEP team, to make that decision. I would have to know what her IEP goals are. Did she meet her performance goal with regard to learning English? Did she have a special services performance goal based on any possible speech and language issues? Meeting or exceeding IEP goals should be the primary determiner of whether or not any modifications to services should be made. 
